One of the most important components of an effective advising program is welltrained academic advisors. Traditionally, we think of training advisors after they are working as faculty or full-time professional staff. An on-going, well-conceived training program can provide the continuity, broad base of knowledge, skills, and specific information crucial to sound advising.
thus allowing future advisors to build the confidence they need for future responsibilities.
A graduate-level course of this kind has been taught at The Ohio State University for over fifteen years. It was created originally to teach Masters-level students in the Student Personnel Program about advising as a process and as a professional career. Although the pragmatic focus of the course has remained unchanged through the years, the type of student enrolling has become more diverse. Typical enrollments now include students from many graduate programs in addition to student personnel, e.g., higher education administration, guidance and counseling, psychology, education, history, biology, English, and other academic disciplines. Occasionally a faculty member has enrolled in the course. Students receive two credit hours for the course (one academic quarter in length). The following description of the Ohio State course includes objectives, content, materials, and course requirements.
COURSE OBJECTIVES
We could have approached the graduate-level course in two ways: a broad introduction to academic advising or an in-depth treatment of a few specific topics. We chose the first approach since we wanted to provide a sound foundation for students whose future professional responsibilities might lie in this area. We reasoned that detailed aspects of advising are learned best in specific academic environments. The objectives for the course are conveyed clearly to students at the outset. Students' reasons for enrolling are solicited and their interests and needs are incorporated in the curriculum where possible.
The course content was chosen on the basis of the following objectives: 1) To provide a general introduction to academic advising from historical, philosophical, and practical perspectives; 2) To acquaint students with a variety of advising delivery systems, advising skills and techniques, and resources required to accomplish advising tasks; 3) To familiarize students with academic advising literature and to apply what they read to practical assignments.
COURSE CONTENT
The first class segment introduces students to advising as an integral part of higher education. The historical roots of academic advising are examined, and its endurance is attributed to the vital part it plays in fulfilling college students' needs and expectations. Many definitions of advising are proffered, and students are encouraged to talk about their own experiences and impressions of advising. Philosophical and theoretical underpinnings also are advanced. Student and career development theories are related to the advising process. Through this general introduction, students gain appreciation for advising as a legitimate and important function.
The second segment of the course introduces students to a variety of organizational models and delivery systems. The strengths and limitations of each type are discussed. The systems described include faculty advising, computer-assisted, group, self-advising, peer, and paraprofessional. The Advising Center concept is introduced Training Future Academic Advisors as a new and effective vehicle for integrating many resources. Faculty advising, fulltime professional advising, and peer advising are demonstrated by bringing people serving in these capacities into the classroom. Advisors working with these systems on a daily basis describe their organization, policies, information systems, type of administrative support, referral systems, in-service training, and evaluation methods. Students are able to compare and contrast different delivery systems through this personal contact as well as through a variety of reading assignments. Since the final assignment for the course is to design an advising program, these sessions provide substantial practical information.
A third segment of the course introduces advising techniques, skills, and resources necessary to effective advising. Communication skills are demonstrated through simulated advisor interviews. This segment builds on skills students already possess but specifically relate to the advising relationship. Samples of advising materials are distributed in class so that students can examine actual advising resources, including handbooks, manuals, curriculum sheets, etc. The interaction and reliance of advisors on other campus resources are discussed.
Another class focuses on advising special students. A panel of advisors working with minority, disabled, honors, and adult students is invited into the class to discuss the special techniques and resources needed to advise these unique groups. Students in academic difficulty also are profiled, and the special services needed to advise them are discussed.
Career advising receives special attention in the course since advisors are involved in frequently helping students make educational and vocational decisions. Life and career decision-making models are outlined, and students participate in activities designed to introduce them to the advisor's role and responsibility in this important process.
Several class sessions include in-class presentations by students. Students receive a list of suggested topics to research for these presentations (see Table I ).
For example, a faculty advisor from science enrolled in this course elected to study communication skills, an area he considered weak in his advising. He was amazed at the techniques he learned through his research. He has since adopted many of these in his daily relations with advisees. Another student discussed the special techniques required to advise professional and graduate students. Through these class presentations, students study one aspect of advising in depth and then share this information with their classmates. Students are required to provide each class member with an outline of information and a list of references on the topic they present.
Other topics discussed in the course include computer-assisted advising, freshmen advising courses, evaluation, and research (if not covered earlier in class presentations). The final class treats those topics students themselves consider important to discuss.
COURSE REQUIREMENTS
Course requirements are designed to involve students in academic advising literature so that they may be exposed to the subjects' complexities and diversity. instructor's performance. They are asked for suggestions about additions or deletions to the course content.
Overall, evaluations have been overwhelmingly positive. Students believe they have learned much about academic advising in a short period. Both the class presentations and the final assignment rated as the most useful course requirements. Students believe the research required for these activities provided a significant learning experience.
Most students considered the content appropriate and advised that no topics be omitted. Both students and instructor have expressed frustration at the rapid pace of the course and the lack of time to discuss certain topics in depth. Some students have suggested offering an additional course to concentrate on administrative aspects of advising. Others have suggested adding a practicum component as well.
Since class size has increased every year, students are recommending the course to other students. We hope that this indicates that some graduate students are convinced that advising expertise is not only important but also marketable.
DISCUSSION
A graduate level course in academic advising apparently is an efficient method for training future advisors. Students completing this course in the past have written later about the value of the course to them professionally. One history faculty member, for example, claims he obtained his faculty position because of his knowledge of advising. Student personnel workers currently employed in advising positions have found the information and materials in the course relevant.
The advising profession needs to encourage academic departments in higher education, student personnel, and related areas to offer graduate-level courses in advising at their institutions. If we could encourage graduate students from many disciplines to enroll in such courses, we might build eventually a pool of enthusiastic, committed, informed faculty advisors. We would also prepare more student personnel and counseling professionals for entry level positions as advisors. When taught at the graduate level, advising becomes a legitimate and important part of higher education. The Ohio State University experience suggests that the pre-service approach to training academic advisors is an idea worth pursuing on a national scale.'
